Perceptions of Vocational Training
among Youth in East Jerusalem

2011 Update Report

Prepared for COOPI as part of the
Supporting Vocational Training in East
Jerusalem Project

Authored by Sharek Youth Forum

Funded by the European Union

X

COPI

COOPERAZIONE
INTERNAZIOMALE



COOPI- Cooperazione Internazionale — is an Italian NGO, which has been operating in the
Occupied Palestinian Territories (East Jerusalem, Gaza Strip and West Bank) since 2002,
bringing relief to thousands of underprivileged Palestinian families through the funding
support of several donors such as ECHO, EU, OCHA, UNESCO e UTL (Office of the Italian
Cooperation — Italian Ministry of Foreign Affair).

Since 2009 COOPI is operating in East Jerusalem undeserved sectors, whereby the
organization is supporting vocational training centers in order to guarantee better
performance of the courses offered .Such intervention would allow the students both to have
access to better job positions and to compete with the selective market needs, alleviating the
high drop outs rate and creating enhanced skills.
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Supporting Vocational training in East Jerusalem
Summary about the project:

The project “Supporting Vocational Training in East Jerusalem “has been implemented
since 2009 and has been funded by the European Union.

The project aimed to improve the possibilities for East Jerusalemites to participate more
fully in skilled labour markets and to raise their standards of living, through an improvement
of the quality of vocational training offered in East Jerusalem and making it more
respondent to labour market needs.

This will increase young people opportunities to take advantage of emerging
opportunities for skilled works in the local and regional labour market. Furthermore, it aims
to conftribute to an increased sense of professional pride among young people, and a
sense of sharing in the development process.

Overall Objective:
Improve the possibilities for East Jerusalemites to participate more fully in skilled labour

markets and to raise their standards of living.

Specific Objective
Increase the number of East Jerusalemites receiving vocational training that leads to
gainful employment, and higher incomes.

Target Groups:

e Children less than 18 years old
Community Based Organizations
Educational Organizations
VTC organizations
Students and Young people

The Associates:
e AISS (Arab Industrial Secondary school)
e YWCA (Youth Women's Christian Association)
e LWF (Lutheran World Federation)

One Community Center:
e Al Saraya Center for Community Services.
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Executive Summary

With unemployment in the oPt stubbornly high and economic growth stifled, young
Palestinians face uncertain prospects for the future. The situation in East Jerusalem is
further complicated by Israeli settlement activity and the inability of the Palestinian
authority to act. Education in East Jerusalem is suffering particularly and children in the
education system face difficult and challenging decisions that will affect their whole lives.

In this context, the campaign, “Yalla my Future..l can choose”, developed and
implemented by COOPI, set out to give students access to better information on the
vocational education options and linked career guidance. The campaign worked in
public secondary schools in East Jerusalem using innovative materials and methods to get
the message across.

As a precursor to the campaign in 2009, a research report was commissioned by COOPI to
better understand the perceptions and awareness of students of TVET. That report
identified key priorities in the development of the campaign and provided
recommendations on the needed actions. This report, commissioned in 2011, is a follow-
up both to the 2009 report and the campaign itself, assessing the impact of the campaign
and updating the current state of the students’ perceptions. It makes further
recommendations on how the campaign can be adapted for improved impact.

The report starts by framing the current situation in East Jerusalem with regard to
unemployment and education including a short summary of the key points from the 2009
research report. Chapter 1, the preface, provides the technical setting for the report with
the methodology and sample description.

Chapter 2 exposes the key findings and provides some basic analysis, focusing on the key
questions that the report asks: what is the impact of the gender, ambition and academic
achievement of respondents on their understanding and perceptions of TVET. It also
summarises the impact of the campaign using the available indicators.

Chapter 3 provides the full detail including graphs and charts to visualise the data and
findings. The findings are presented by posing a key question such as, "Are students’
perceptions about TVET influenced by their self-perceptions of ability2” and presenting the
relevant data to answer this question. Over 20 questions are answered this way giving a
clear picture of the students surveyed.

The conclusions and recommendations are presented at the end. Clear conclusions have
been drawn on the impact of the campaign, the social status of students and the impact
of the sex of respondents and their attitudes. Recommendations seek to indicate the
possible adaptations and additions to the campaign in future implementations to achieve
improved results and continue improving understanding and perceptions of vocational
education.
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Unemployment in the oPt

38.8% of Palestinians aged between 20 and 24 are unemployed'. Meanwhile, the illiteracy
rate of Palestinians aged between 15 and 24 years is only 0.8%2. As a whole, therefore,
young Palestinians can be seen as educated but they are also often unemployed.
Thousands of young Palestinians are seeking ways into a highly saturated and opportunity
scarce labour market and these statistics merely hint at the personal challenges and
difficulties faced by the youth in Palestine while finding their first jobs.

Graph 0.1.1: Unemployment in the oPt by Region
and Age
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Jerusalem is a particular challenge and the youth in Jerusalem are worse off than other
groups. While unemployment between 1999 and 2002 was rising rapidly for all groups, it
has fallen only a little for youth. In most years, Jerusalem youth unemployment rises by
more than the average or falls by less than the average. It remains stubbornly high.

Graph 0.1.2: Change in Unemployment Rate (Year-on-Year, 199%-
2009)
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Youth Perceptions and Attitudes

Enhancing employability has become an imperative. Meanwhile, Sharek Youth Forum'’s
Youth Talk Survey has found 36% of Palestinian youth consider migrating externally3. One of
the common reasons given is the lack of opportunities available in the oPt. This levels the
challenge not just with the youth to develop themselves but with all economic actors to
develop the economy and free up new opportunities for youth.

In the 2009 Research Report, “TVET in East Jerusalem — a Students’ Perspective”4 to which
this report updates, it was found that the perceptions of vocational training and TVET
(technical and vocational education and training) career paths are generally positive,
although more positive among girls. For example, 82% of students surveyed believed that
vocational education graduates can develop a profession.

On the other hand, it was found that a significant minority held strongly negative
perceptions and lacked clear information about TVET. Around a quarter of those
surveyed believed that enrolling in vocational education would be a disappoitnment, that
TVET students are less intelligent and that vocational education would not lead to a clear
job.

Career Guidance and Awareness

In the same report of 2009, it was found that 65% of students received career guidance of
some sort. While a good result, it is clear that 100% of students should be receiving such
guidance.

The quality of this guidance, however, is also vital and this was demonstrated in various
ways in the 2009 report where a clear mis-match between students stated perceptions of
social status and career interest arose. For example, the proportion of students perceiving
that ‘being a doctor is better than being a nurse’ was only marginally lower among those
who had received career guidance. Additionally, of the group who had received career
guidance, 81% considered attending university important or very important. It is clear,
therefore, that the guidance received has been biased to an academic career path,
providing few alternatives that would match Iabour-market trends or attainability for
students.

Vocational career paths represent some of the most under-utilised options for young
people. The existing perceptions of vocational education are such that the brightest
students will never consider these options and will end up unable to find employment in
the oPt. Meanwhile the quality of the eduction in the vocational sector is such that those
students who do opt for it are not served with an education that will support them in
becoming active economic participants.

3 "The Youth Talk: Perceptions of the Palestinian Youth on their Living Conditions”, Sharek Youth
Forum, 2008, p. 56-57
4 Commissioned by COOPI for the project, “Supporting Vocational Training in East Jerusalem™



Education in East Jerusalem

The unique circumstances of East Jerusalem make it a particular challenge for young
people to gain a useful education. Problems unique to East Jerusalem primarily derive
from the occupation (annexation) of East Jerusalem by the State of Israel.

Access
The complex system of permits creates significant difficulties for schools in East Jerusalem

and effectively makes it impossible to employ teachers from other parts of the West Bank.
For example, a teacher at the Arab Orphan School in Beit Hanina reports:

0Since 5 April 2 0 0 on of 80%toethe Walli i Narth depustakeitn and

the opening of theso-cal | ed 0' At ar ot Crossingbo, reachin
very complicated. | cannot go through the 'Atarot crossing, as it is only for people

who hold permits, so | can only go from Ramallah to Bir Nabala through the new

Rafat road. From there, | sneak through 'Atarot buildings near Bir Nabala village.

Whether or not this route works depends on what presence the lIsraeli army has
there on a Q@iven day. 6

Since this time, restrictions have tightened.

Schools and Infrastructure

The school system in East Jerusalem creates a particular barrier, limiting students’ options
and creating distinctions between children as they grow up. Schools are supervised by
one of 4 authorities:

Israeli Municipality, Graph 0.1.3: Pupil-Teacher Ratio in Jerusalem
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® fiThe Right to Education under Occupation: A Case Study of the Arab Orphan Schoold East Jerusalem, Al-
Haq, Affiliate, International Commission of Juristsi Geneva, Geneva, December 2006, nhtp:/www.alhag.ora/pdfs/Al-

Haq%20brief%200n%20the%20Arab%200rphan%20School%20in%20Atarot. pdf
il gnor ed and occupied, East Jerusal em pparhtom, s

http://www.maannews.net/eng/ViewDetails.aspx?ID=205778 (accessed Dec 2009)
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the average for the Palestinian territory. Compared to Israel, however, the numbers are
significantly worse.

School dropout is a consequence of the difficult social conditions and upheaval created
by an unstable future for East Jerusalemite children. As the lIsraeli Authorities increase
house demolitions in the area, more children are affected. Finally, students stop caring
about their futures.

“The parents put pressure on the children to arrive, so that they do not hang out on
the street, but the situation is a catastrophe. Most do not come to learn; they made
it through elementary and middle school and understood that all that is expected
of them is to come to class™’.

Future Perspectives

Education in East Jerusalem is a struggle for parents, for teachers and most of all for
students. The labour market is marked out by the dominance of West Jerusalem and the
stifing of opportunities in the East caused by permits, building restrictions and settlements.
The youth of East Jerusalem face an uncertain future.

"Hachlili,Ni v , AHal f Empty Classrooms in High Sc hlidaarketz,
January 26", 2006
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Preface
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1.1 Report Background

1.1.1 2009 Research Report
This report is a follow up to the 2009 research report “TVET in East Jerusalem - A

Student 6s P.eommisianed by €OOPI, which shed light on the perceptions
of students in grades 8-12 in East Jerusalem attending Palestinian academic
secondary public schools. The 2009 report made the following recommendations.

1. Students receive more comprehensive careers education focused on situational
and realistic information that relates to real jobs.

2. Students are provided with excellent resources to help them understand and
appreciate vocational tfraining opportunities.

3. Students are actively pushed to explore opportunities that do not meet social
stereotypes of careers according to ability and gender and supported in
choices that challenge these stereotypes.

4. Parents inevitably have a part to play in changing perceptions about TVET and
in supporting the efforts of schools in career-guidance. Parents should be one
of the target groups of any action designed to influence perceptions and
increase awareness.

5. Schools have a role to play in the academic decisions of students and a clear
recommendation is that the information given to students is correct and
positively geared towards their best interests.

6. Community centers should play a medium role between schools, students and
parents as a neutral place for students to explore career opportunities. Students
should be able to access information about careers and educational
opportunities outside of their school in a safe environment.

1.1.2 Supporting Vocational Training in East Jerusalem Project
From April 2009 until March 2011, COOPI implemented a project funded by the EU

entitled “Supporting Vocational Training in East Jerusalem”. The project aimed tfo
improve the possibilities for East Jerusalemites to participate more fully in skilled labour
markets and to raise their standards of living, through an improvement of the quality of
vocational training offered in East Jerusalem, and making it more respondent to
labour market needs.

A key component of the project was a career education awareness campaign
entitted“Yal l a my future& | can choos

COOPI conducted several activities to raise the awareness of students on vocational
training and to increase their capacity to plan their future careers, through the
implementation of career orientation workshops

The campaign”Yalla my future... | can choose” has been implemented in more than
15 secondary schools in East Jerusalem from October 2009 to March 2011. The

12



campaign targeted students attending 8", 9, 10t and 11t and 12t grade and it
comprised weekly workshops in each class selected to be part of the campaign.
Furthermore, workshops have been organized to frain teachers and social workers to
implement the campaign guaranteeing the sustainability of the activity at the end of
the project. Finally, parents and children have been targeted through some of the
activities run regularly by the CBO Al Saraya.

The kit and tools of campaign “Yalla my future...l can Choose” is composed by an
interactive cd and a manual that explain how to use the cd and to implement the
workshop. 2.060 kits have been distributed to the secondary schools, the Palestinian
Ministry of Education, CBOs, international organization, etc.

The CD has also been included in the Palestinian portal for vocational training
(www.tvet.ps), which will allow all the Palestinian youth to have access to this career
orientation and TVET awareness tool, widening the number of beneficiaries reached
by the project.

In the first year COOPI worked with 5 schools for testing the effectiveness of the tools
developed, targeting 400 students. During the first phase, the activities have been
part of a process of learning by doing aimed to develop a standard model for
implementing the campaign during the second year of the project.

V workshops in Academic Secondary schools with the interactive CD:

500 workshops have been implemented reaching 1.811 students from grade 8t to
grade 12t attending the following secondary schools:

1 Al Rawda Al Hadetha Al Eslameyeh

2 Al Shabat Al Muslemat
3 Al Nahda"A”

4 Al Aytam

5 Al Fata Al Shameleh

6 Al Aytam

7 Al Aytam “A”

8 Omar ben Al khatab

9 Al Nahda school

10 Abu Baker Al Sedeek

11 Al Fatah Al Laje’a

12 Al Nethameyeh

13 Al Ummeh

13



14 Al Aytam “D".

V Open days and VICs Presentation:

COOPI organized 17 open days in VICs targeting 1.173 students. The open days give
to the students the opportunity to visit the Vocational Training Institutes, assist to head
master and teachers presentation about the courses offered and about their features,
meet vocational training students and develop a more realistic idea of how is and
how works a vocational fraining school.

Furthermore, VICs visited the Academic secondary schools targeted by the
campaign to present to students their schools and the courses offered, but also to
present to them some success stories of graduated. As example, YWCA have
conducted 3 workshops at al Nethameh school targeting more than 100 12" grade
students, and LWF have conducted 8 workshops at Al Ummeh schools targeting 270
students of 9" and 10" grade.

V Activities implemented at Al Saraya Center for Community services:

The campaign has been implemented within the activities run by the Al Saraya
center regularly, targeting different kind of beneficiaries, like parents, younger
students and children, using also other methods than the interactive cd.

e 45 students using the technological Kit.
e 115 students received career awareness workshops inside Al Sarya center.

e 145 students from 2nd grade till 7t grade targeted in extra schools that Al
saraya works with.

1. Banat Al Quds

2. Al Naohda”A”

3. Al Fatah Al Laje’'a “G”
4. Al NaohdaB"”

S. Al Akbat

6. Al Aytam “B” school

e 75 Students were sensitized about Vocational Education through Summer
Camp.

V Activities with teachers:

34 Teachers and social workers from 15 schools trained on how to use the awareness
manual on Vocational Education and the interactive CD.

14



V Activities with Parents

24 Parents were sensitized about the value of vocational training education as a real
valuable educational option for building the career of their children.

1.1.1 2011 Follow-up Report
This 2011 report is a direct follow-up to the 2009 research report, commissioned by

COOPI as part of the EU-funded project mentioned above.

This report aims to:

A Briefly inform stakeholders of the current situation in East Jerusalem for youth.

A Extend the understanding of the nature of students with key perceptions in
order to better target actions to influence those perceptions.

A Identify changes in students’ perceptions and awareness of TVET caused by the
campaign “Yalla my future... | can choose”.

A Draw conclusions and make recommendations regarding the impact of the
campaign and its future implementation.

15



1.2 Methodology

1.2.1 Questionnaire
The questionnaires used in this survey was primarily based on the original questionnaire

conducted in 2009¢ but was expanded to take into consideration the activities of the
“Yalla my future...l can choose” campaign. It covered six main areas of the students’
perceptions

General information about the students

Impact of the “Yalla my future...l can choose” awareness campaign
Academic ambitions

Career and subject interest and ambitions

Status judgments

Knowledge about careers and TVET

co~LN -

As with the original questionnaire it took into consideration the fact that it was to be
presented to young children and was constructed to capture the information required
to better understand the perceptions of students towards TVET education and
vocational opportunities. A presumption was made that pre-test of the original
questionnaire for clarity and consistency remained valid for the questionnaire for this

report.
1.2.2 Sampling Method Graph 1.2.1: Distribution of Sampled

representative  sample of students
(males and females) of 9th, 10th 11th
grade from five schools. These schools
had been targeted by the career
education awareness campaign “Yalla
my future...I can choose”. A significant
majority of students came from two
schools:  Omar Ben Al Khattab
represented 33% of respondents and Al-
Aytam Al Islameya represented 29%.

1.2.3 Data Collection
The survey was conducted between the

27th January and the 8th February 2011,
327 students completed questionnaires.
The survey was conducted by five field
workers who were instructed beforehand about the questionnaires.

8See Annex 1
9See Annex 2
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1.2.4 Data Analysis
The data were checked and cleaned for any problems while data was entered in the

SPSS software for initial analysis. The graphs were constructed using Microsoft Excel.

1.3: Sample Description

In total 327 students were surveyed. Students were aged between 13 and 20 years with
the majority falling between the ages of 14 and 16. There was a significant difference
between the numbers of males and females surveyed, approximately 62% were male and
38% were female.

Graph 1.3.1: Sex of Respondents Graph 1.3.1: Age of Respondents
mMcole ®Femcle 13 w4 ml5 mls m17-20
2 (=] ro%

|

With regard to students perceptions of their ability as students the majority of respondents
considered themselves to be average to very good. These perceptions closely correlate
with those of the students in the first survey.

Graph 1.3.3: Self-Perceptions of Graph 1.3.4: Importance of Finishing
Ability of Respondents High School
m it eck E Average MWery lmportant B mportant
mVerygood mExcellent 'Not Important m Not at all Important
4%
4% 1%
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Student perspectives on how important it is to finish secondary school were almost
identical to those perspective expressed by students in the first report with 21% considering
it important to very important to finish school.

1.4 Notable Differences Between the 2009 and 2011 Samples

The samples differed in a number of ways between 2009 and 2011. In the first case, the
sample size in 2011 was smaller (327, compared to 398). Secondly, the male-female
breakdown was different with a significantly higher proportion of the 2011 sample being
male (68%, compared to 53%). Finally, the schools and distribution between schools
changed: in 2009 4 out of 6 schools accounted for around 20% each and the remaining 2
accounted for around 10% each. In 2011, Omar ibn Al-Khateeb and Al-Aytam Al-
Islameya accounted for 62%. The altered sampling is a result of the targeting in the “Yalla
my future...| can choose” campaign on which the data collected have been focused,
particularly that more boys’ schools were targeted. It should also be noted that the timing
of exams and the new semester prevented the field workers from collecting a larger
sample.

Overall, the sample can be considered broadly consistent with the 2009 sample allowing
a fair comparison between the two. It is important, however, that all the conclusions
drawn from comparison to the 2009 survey are considered with these differences in mind.

18



Chapter 2:

Presentation of Key Findings

This chapter provides a summary of the key findings from the 2011 report. Where relevant
a comparison is drawn with the 2009 report, however, a detailed comparison is made in
each section in chapter 3.

19



2.1 Basic Indicators

Sample Description
The sample description is given in Chapter 1 (1.3). Overall, the sample can be considered

broadly consistent with the 2009 sample allowing a fair comparison between the two. It is
important, however, that all the conclusions drawn from comparison to the 2009 survey
are considered with any differences in mind.

How do par emtfsldu ejnoches st udent sd career decisions?

For most students, parents’ careers do not represent a valuable example to follow.

A The survey found that 49% of students’ fathers were either workers, drivers or
merchants.

A Of the mothers 86% were housewives, 8% were teachers and 2% nurses.

A It is not surprising, therefore, that more than 60% of students do not want to follow
their parents’ careers.

What types of careers are students interested in?
Students’ preferences are strongly in favour of careers with academic education

requirements. Nevertheless, more students demonstrated an interest in careers with a
more vocational path than in the 2009 survey. Students were asked in two ways about
their career preferences. First in a yes-no context, second in a free-choice.:

In the yes-no context:
A The most popular choices were artist/actor, doctor and engineer and scientist,

each being a ‘lked’ career by more than 50% of surveyed students. This
represented no notable change from 2009.

A Even though it was least interesting for students, mechanic was also ‘liked’ by
almost 18%, a small increase since 2009.

When given a free choice:
A Many options arose, with engineer, doctor, mechanic, nurse and architect being

the top five and accounting for more than 40% of students.
A Jobs included in the “Yalla my future...l can choose” campaign accounted for 18%
of career choices.

What are students® perceptions of the status
Students’ perceptions are broadly similar to the 2009 survey. Some more positive

perceptions are outweighed by some more negative.

A More than 90% of students surveyed think it is important or very important to go to
university.

A Only 15-25% of students hold strongly negative perceptions about vocational
education (such as “enrolling in vocational education will be a disappointment”),
although for several perceptions numbers have increased slightly since 2009.

A Almost 88% of students hold the positive perceptions that “vocational education
graduates can develop a profession”

20
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Nevertheless, the perceptions of status remain in favour of careers with a more
academic path with almost 74% agreeing that “doctors have a higher social and
economic status than nurses”.

What is studentsd® understanding of TVET?
In general, understanding has improved since 2009, although the improvement is not

huge.

A

A

72% of students know what vocational education is (compared to 65% in 2009) and
56% believe it is as important as academic education.

Only 28% want to enroll in a TVET course. This is lower than in 2009 (36%), although
counting the ‘maybe’ opftion infroduced in 2011, a total of almost 60% are
interested.

Interestingly, only 19% think there are enough TVET schools, compared to 38% in
2009. This indicates a better understanding of the actual numbers of places
available in the TVET stream.

The most significant improvement is in the number of students reporting a visit from
a TVET representative. In 2009 this was only 8% but in 2011 it is now 62%.

What was the impression ofthed Yal | a mgl fawdanmnur®haocasmpai gn?
The students had a very positive perception of the campaign. They enjoyed the materials

and felt as if they had learned important information about TVET.

88% of students reported that the campaign was implemented in their classroom
67% said that they liked the game and it is a good resource.

60% said that they got useful information from the game

58% think that they know more about vocational education as a result of the
campaign.
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2.2 Impact of Gender and Academic Achievement on Basic Indicators

The survey has shown that there are several clear factors that influence career decisions.
Gender, academic achievement and guidance are some of the factors that have been
tested by this survey. These factors must be considered in intervention planning and
design.

None of these results differ greatly from the 2009 report. More details are given in Chapter
3.2. This suggests that gender and self-perceptions of academic achievement are
incredibly strong influences. It also opens up avenues for improving the “Yalla my future...l
can choose” campaign in future years.

Do boys and girls have different academic ambitions?
Girls have a more positive outlook and are more likely to want to go to university. This is
normally explained by social factors.

A More girls than boys consider themselves excellent students (26% compared to
19%) while fewer consider themselves weak (2% compared to 6%)

A 98% of girls consider it important or very important to go to university compared
to 85% of boys.

A There is little differences in the numbers who would like to enroll in a TVET course
(29% of boys and 25% of girls)

Do boys and girls have different career aspirations?
When it comes to careers with a vocational path, girls and boys adhere to gender-

stereotypes and differ strongly. With careers requiring a more academic path, however,
both girls and boys express a strong preference.

A 34% of boys are interested in being an electrician compared to only 2% of girls. 44%
of girls are interested in being a hairdresser compared to 18% of boys.
A 63% of girls and 58% of boys are interested in being a doctor.

Do students who are interested in university have different career aspirations?
More students who said it was very important to go to university generally expressed an

interest in careers with an academic path than those with a vocational path.

A Doctor, artist and scientist were their top choices, compared to electrician,
salesperson or mechanic that were their bottom choices.

Do career ambitions differ according to perceived ability?
All students prefer careers with an academic path although the preference is stronger

among excellent students. Some students from all perceived-ability groups are interested
in vocational-route careers, but they are more popular among weak students.

A Excellent students’ top choices are scientist, doctor and artist.

A Many also express interest in vocational-path careers such as mechanic (13%),
hairdresser (27%) and electrician (11%).

A Weak student’s top choices are artist, engineer and doctor/electrician (both
38.5%).
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A They have a broader spread with many interested in careers such as mechanic
(31%) and salesperson (31%).

A It should be noted, however, that the absolute number of students perceiving
themselves as weak in this survey is very small.

How do students with key career interests see themselves academically?
Students who want to be doctors are a mix of perceived abilities that is not greatly

different from the average. As would be expected, however, more students with higher
perceived ability express an interest. However, good students are also interested in
vocational education-path careers like electrician.

A 72% of those interested in being doctors described themselves as excellent or very
good students.

A Interestingly, 50% of Students who are interested in being electricians perceive
themselves as very good or excellent students.

23



2.3 Influence of Gender on StudentséUnderstanding and Perception of TVET

The influence of gender on understanding and perceptions was found in 2009 to be
relatively strong. In this report there are some small differences but it is still clear that
gender is a major factor influencing students’ understanding and perception of TVET.

Have girls received more information than boys on TVET?
It is possible to say that girls have received better information. This differs from the 2009

result which showed that boys had more information.

A 73% of girls report that a TVET representative has visited their school, compared to
55% of boys. In 2009, marginally more boys had had a visit than girls.
A Meanwhile, girls are more interested in TVET than boys (64% compared to 53%).

Are there enough TVET schools for girls?
Compared to boys, fewer girls think there are enough TVET schools. There has also been a

notable decrease since 2009 in this measure. Clearly, girls are more aware of the reality in
East Jerusalem that there is very limited provision for girls in the TVET stream. It is also
encouraging that girls want more TVET schools.

A Only 10% of girls think there are enough TVET schools.
A This proportion has more than halved among girls since 2009.

Does gender affect understanding of TVET?
It appears that while girls have more information, boys are more confident in their

knowledge of TVET. More boys say they know what work TVET courses lead to and they
know TVET schools.

A 57% of boys know a TVET school compared to only 39% of girls. This may reflect the
fact that most schools are split by gender and there are fewer options for girls.

A The number of girls who know a TVET school has increased markedly since 2009.

A 35% of boys know the type of work that TVET courses lead to compared with 33% of

girls.

Do girls and boys have different perceptions of TVET?
It appears as though fewer girls hold negative perceptions of TVET and more girls hold

positive perceptions. Once again, it is difficult to separate gender from other factors such
as the quality of teaching or school as the surveyed girls and boys are taught separately.
Since the 2009 report, the total numbers with negative perceptions has increased slightly,
but the differences (whether more boys or girls answer yes) are largely the same.

A 31% of boys think that enrolling in a vocational education will be a disappointment
compared to 19% of girls, both increased since 2009.

A 30% of boys think that TVET students are less intelligent compared to 17% of girls.

A 92% of girls think that vocational students end up with a profession compared to
85% of boys.

A On the question, “more girls enrol in vocational education than boys”, more boys
(31%) agree than girls (25%). In 2009, the opposite result was found with more girls
than boys agreeing.
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2.4 Influence of Ability and Ambition o n Student sé Under st
Perception of TVET

In addition to gender, ability!® can be a strong influence on understanding and
perceptions. Once again, the findings of the 2011 survey do not differ particularly from
the 2009 one. This is perhaps, due to the strength of stereotypes about certain professions
which are learned at a much earlier age.

Does self-perception of achievement influence preference for university study or careers
with a vocational route?
Weak students still prefer academic-based careers although they are more interested in

vocational-based careers than excellent students. Clearly, most students are undecided
and still retain ambitions towards a number of career options.

A The same number of weak students were interested in being electricians as doctors.

A Meanwhile, the vast majority of excellent students opted for doctor (71%), scientist
(76%) or artist (64%).

A Nursing represents a difficult case as there are both vocational and academic
routes. It is also heavily gender-stereotyped. As a result it is the 4" most popular
(53%) choice for excellent students, more of whom are female.

Are studentsd percepti ons ab o tperceptiobslofabilitf?l uenced b
It is interesting that more students hold negative perceptions about TVET who describe

themselves as weak or average. This may suggest that students’ opinions are partly
influenced by their temperaments as well as knowledge and information.

A 50% of weak students and 70% of average students think that academic
educations lead to a safer lifestyle compared to the average of 67%

A 42% of weak students and 35% of average students believe that students enrolled in
TVET are less intelligent compared to the average of 25%

Are students who are interested in university not interested in enrolling in a TVET course?
As expected, more students who regard university as less important are interested in TVET

courses. This is not to say, however, that students who consider university very important or
important disregard TVET as a fair proportion are considering it.

A 54% of students who regard university as not important are interested in enrolling in
a TVET course compared to 20% of those who consider university very important.

A Interestingly, 43% of those who consider university not all important are not
interested in a TVET course either suggesting a general disregard for education.

Are students interested in a TVET course interested in careers with a vocational path?
In general, yes, students who express interest in a TVET course are also interested in careers

like hairdresser or mechanic. This demonstrates a basic understanding among students of
the necessary career paths but they also express interest in other career types.

10 In this survey estimated through students’ self-perceptions
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A 39% of students who say they are interested in a TVET course are interested in being
a hairdresser and 31% are interested in being a mechanic.

A 44% of those interested in a TVET course are interested in being a doctor, probably
indicating that students at this age are undecided and considering multiple
options.

Do students who are interested in enrolling in a TVET course have a positive perception of
TVET?

An odd result in this survey: students who are interested in a TVET course are more likely to
have a negative perception of TVET than the average. This reinforces the supposition that
students regard TVET as a disappointing route and that their choice of a TVET course is not
a positive decision but rather their only option.

A 33% of students who consider enrolling in vocational education think it will be a
disappointment compared to the average of 26%.

A 30% of the students considering a TVET course think that students enrolled in TVET
are less intelligent (compared to the average of 25%) and 19% think they are poor
(compared to the average of 15%).

A Meanwhile, 24% of students thinking of TVET consider that it does not lead to a clear
job, compared to the average of 16%.
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2.5 Impact of the 2009-2011 Career Education Awareness Campaign, o Yal | a
my future...l can chooseo6

The campaign, as demonstrated in the basic findings section (2.1), can be considered

broadly successful in implementation. These comparisons try to shed further light on the
approach by considering gender, ability and students’ responses to other indicative
questions.

Did the campaign work better with girls or boys?
In short, the campaign was better received by girls. As girls and boys are not taught

together, it is possible this is caused by the quality of girls’ teachers. Otherwise it may be
attributed to some social factors.

A Girls perceived the CD game more positively than boys with 78% of girls liking it
compared to 61% of boys.

A More girls (67%) than boys (56%) also felt they got good information.

A While 62% of girls compared to 55% of boys felt that they now know more about
vocational education.

A In most cases, fewer boys than girls answered positively although the difference
was not extreme.

Was the campaign better received by different types of students?
In general, excellent students received the campaign better than weak students.

A More excellent students (74%) than weak (62%) thought that the CD was a good
resource to get information about vocational education.

A More excellent students (69%) than weak (46%) felt that they knew more about
vocational education after the campaign.

Did students receiving the campaign positively demonstrate better perceptions of TVET?
There was very little difference between those students who viewed the campaign

positively (the majority of students) and the average student.

A Of students who said that they knew more about TVET after the campaign, 23%
agreed with the statement, “Students enrolled in TVET are less intelligent”,
compared to an average of 25%.

A Of students who said that they got good information from the CD, 89% agreed with
the statement, “Vocational education graduates can develop a profession”,
compared to an average of 88%.
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Chapter 3:

Comparison of Detailed Findings
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3.1 Basic Indicators

29



Sample Description

The overall sample description for the 2011 survey is given in Chapter 1 (1.3). The sample is
relatively similar, allowing a fair comparison between the two. There are some differences,
however, which are outlined below.

Age and gender

saw smalll Graph 3.1.1: Sex of Graph 3.1.2: Age of

. Respondents in Each Survey Respondents in Each Survey
differences. In
particular, the 2011 =m2009 2011 =m2009
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students’
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Interestingly, the importance of finishing high-school is almost identical between 2009 and
2011, as demonstrated in this spider graph which maps the result visually, allowing a

comparison of the shape of . o
Graph 3.1.3: Self-Perceptions of Ability of Respondents

the line to reveal the Weak
differences and similarities. 0.0
2011
A small difference also 40.0 2000
arose in students’  self-
perceptions of their ability. 200
They were asked whether Evcellen Averag
they felt they were weak, t e
average, very good or

excellent students. In 2009,
the profile was somewhat
different and in 2011, it can
be said that students were
more positive about their
own abilities.

Wery

As shown in this spider graph which maps the result visually, a comparison of the shape of
the line reveals the differences and similarities. While both have a spike, in 2011, the spike
is for ‘very good’ students while in 2009 it was for ‘average’ students. The implication is
that students are either more positive or better taught in the 2011 sample.
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Howdoparent sd jobs influence studentsd caree

The 2011 survey identified the careers of participants’ parents. Such information gives an
indication as to the students’ home influences and in this case, the gender-gap is evident.
It is possible to derive some understanding of other results described in other sections of
this report from the basic picture of home-life.

The major trend for respondents’ fathers was towards less skilled work such as driving or
retail (‘merchant’). For boys this represents a challenge to overcome as the availability of
such unskilled can attract them away from studies, in particular vocational studies.

Graph 3.1.4: Profession of Respondents’ Fathers
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The maijor trend for respondents’ mothers was towards managing the home (‘housewife’).
This reflects the traditional nature of much of Palestinian society in East Jerusalem. For girls,
this represents a particular challenge to overcome as becoming a housewife is
considered a suitable outcome even after higher education while pursuing a challenging
career requires a significant break with the norm.

Graph 3.1.5: Profession of Respondents’ Mothers

Employe@ther
Nurse, | 7 3%
Teacher 29%

8%

31



It is not surprising, therefore, that students are not inclined to follow their parents’ careers.
Although at the same time this is encouraging as it demonstrates that students are still
ambitious despite the difficult conditions.

Graph 3.1.6: Respondents’ Preference for their Parents’ Job

=2011 m2009

80

&0

40

20 ~

L=l

Yes No Marvloe [ don't know

In fact in 2011, fewer students were interested in following their parents. This could be an
indicator of improved knowledge about available options.
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What types of careers are students interested in?

Given the wide availability of tertiary education and the strong emphasis placed on
education in general in Palestinian society, it is no surprise that there is a strong preference
for attending university and pursuing careers with more academic paths. Encouragingly,
however, some careers with vocational paths have become more interesting for students.

Graph 3.1.7: Respondents Career Interests
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Given the preference for hairdressing among girls (see following chapter), the reduction in
the number of girls surveyed in the 2011 could explain the part fall in the total interest in
hairdressing since 2009.

With a free choice, students’ career ambitions are still heavily skewed towards careers
with an academic education path. Again, however, the interest in vocational path
careers is still healthy and 7 careers (chosen by 18% of students), in particular, which were
featured in the “Yalla my future...l can choose” campaign show up in this list.

Graph 3.1.8: Respondents’ Preferred Career (Free
Choice)
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What are studentsod perceptions of the
In general, the 2011 survey showed some changes in the perceptions of students
regarding particular careers and vocations. Clearly such perceptions are heavily
ingrained and learned at a younger age, but there are encouraging signs.

Graph 3.1.9: Respondents’' Perceptions of Social Status and TVET
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Some key points to notice regarding the perceptions of students are the increase in
negative perceptions such as ‘enrolling in vocational education will be a disappointment’
or ‘students enrolled in TVET are less intelligent’. Such a frend is a real concern as these
negative perceptions although only held in the minority are sfill too widespread. On the
other hand, it is encouraging that fewer students in the 2011 sample thought that
vocational training does not lead to a clear job. Nonetheless, the proportion of
respondents holding these negative perceptions is small and demonstrates that the vast
majority of students understand the value and contribution of vocational education and
the resulting careers.

The persistent positive perceptions of academic path careers such as medicine
demonstrate the difficulty of changing minds even at the age of 14-16. Indeed, in the
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2011 survey, many more students than in 2009 perceived that doctors have a higher social
and economic status than nurses.
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What 1 s students®6 understanding of TVET?
Students can be said to have a fair understanding of TVET. This understanding has
improved since 2009 and while the survey is not conclusive due to the small sample size, it

is clear that there has been some impact from the “Yalla my future...I can choose”
campaign to bring about this change.

Graph 3.1.10: Respondents' Knowledge about and Interestin TVET
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Some of the significant changes include more TVET representatives visiting schools, more
students expressing knowledge of TVET and more students understanding what type of
work they would do after a TVET course. An additional question for 2011 also showed that
more than half of students regard vocational education as equally important to
academic education.
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A0 &0 100

Despite this, when asked if they were interested in enrolment in vocational education, the
number had fallen slightly. This could perhaps imply that students understand and are
intferested but due to the lack of opportunities or the broader stigma, they are unwilling to
take up the option.
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What was the impressionoftheo Yal | a m§gl faud nr elcaongpsign?
The campaign was very well received. Students enjoyed and learned from the materials
provided as part of the campaign. As can be seen in other parts of this report, the impact
on certain perceptions and knowledge is evident although there is a long way to go.

Graph 3.1.11: Impact of the Yalla My Future Campaign
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Clearly, there is a thirst for knowledge about vocational education and careers in general.
The students at this age realise that they must make crucial decisions and on the whole
they are interested in finding out about the best available options. Meanwhile, the
positive feedback for the CD game implies that students appreciate an alternative
teaching method for this type of knowledge.
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3.2 Impact of Gender and Academic Achievement on
Basic Indicators
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Do boys and girls have different academic ambitions?

One of the clearest results of this survey is the distinction between boys’ and girls’ attitudes
and ambitions. In the graph below, the students’ self-perceptions of their own ability is
considered. The graph demonstrates that girls perceive themselves as stronger
academically. A higher proportion of girls in the 2011 survey reported being very good or
excellent than in 2009 and the difference between girls and boys on this measure had also
increased. It also shows that this trend has become more evident in 2011. In general, the
survey has also shown a reduction in the proportion of students perceiving themselves as
weak in 2011.

Graph 3.2.1: Comparison of Students’ Self-Perceptions of Ability
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A similar effect is observed with regard to the importance of attending university. Girls are
more likely to place a high priority on university than boys, a frend that has increased in
the 2011 survey.

Graph 3.2.2: Comparison of Imporance of Attending University
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Interestingly, for both boys and girls, the interest in enrolment in a TVET course has fallen in

the 2011 report. Under this measure, there is little distinction between the two sexes.

Graph 3.2.3: Respondents’ Interested in Enrollingina
TVET Course
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Do boys and girls have different career aspirations?

When it comes to careers with a vocational path, girls and boys adhere to gender-
stereotypes and differ strongly. With careers requiring a more academic path, however,
both girls and boys express a strong preference.

Graph 3.2.4: Comparison of Respondents’ Career Interest by Gender
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Notable stereotypes that are demonstrated include the stronger preference among boys
for electrician and mechanic as careers which have remained in place since 2009.
Additionally, the stronger preference for hairdresser and nurse among girls is sfill clear in
2011 although with regard to nursing, it has become more popular among boys and less
among girls.

Careers based on more academic educations remain popular in general, as discussed in
chapter 3.1. It is interesting to note that the impact of gender is much smaller when it
comes to these careers, despite the poor representation of women in certain of these
professions.

Finally, there is a notable difference in interest in the career of ‘salesperson’ which can be
regarded as either academic or semi-skilled depending on the focus of the work.  Among
both girls and boys this interest has declined since 2009.
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Do students who are interested in university have different career
aspirations?

Interest in university can be seen as a type of proxy for students’ interest in academic
education based careers. It can also be seen as an influencing factor as higher
education demonstrates social status and can be desirable in its own right. The following
graph tries to demonstrate this point by exposing the career interests of students with the
strongest interest attending university compared to those with no interest in it.

Graph 3.2.5: Comparison of Respondents’ Career Interests with Interest in
University Atendance
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This graph contains a large amount of information, so the following graphs focus in by
comparing two careers. The different shapes of the lines for each career choice
demonstrate the relationship with the interest in attending university.

In the first case, mechanic and electrician which are both careers with vocational
education paths and both appeal mostly to boys (as shown in the previous section).

Graph 3.2.46: Mechanic or Electrician?: Comparison of Respondents’ Interest
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The shape in this graph demonstrates the type of student interested in these careers.
Clearly the interest is highest among students who regard university attendance as not
important or not at all important. The similar shapes also demonstrate that students
interested in these careers express similar preferences for university education.

Considering, on the other hand, a comparison of mechanic, a typical vocational-
education path career and doctor, a typical academic-education path career, it is
possible to see the stark difference in the attitudes of students interested in each from the
shape of the graph.

Graph 3.2.7: Mechanic or Doctor?: Comparison of Respondents’ Interest in
University who also Express Interest in These Careers
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Finally, it is important to consider the change in interest over time among respondents
towards vocational education path careers. The following graphs show the change in
two of these careers. The outcome is mixed. For mechanic, there is an increase, mostly
among students less interested in university. For hairdresser, there is an overall decrease,
but mainly among students who think university is important.

Graph 3.2.8: Mechanic {2009) or Graph 3.2.9: Hairdresser (2009) or
Mechanic (2011): Comparison of Hairdresser (2011): Comparison of
Respondents’ Interest in University Respondents’ Interest in University
between these years between these years
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Do career ambitions differ according to perceived ability?

As with interest in university, students’ self-perceived ability is a good indicator for the type
of career they are interested in. As with gender, however, the interest in academic-path
careers is relatfively ‘universal’ among all ability groups, while vocational-path careers
show more variation.

This graph demonstrates the current and past career interests of weak and excellent
students. It demonstrates the interest across the board in careers like doctor, artist and
engineer, as well as the lower interest in mechanic, electrician and hairdresser which are
also preferred by weak students.

Graph 3.2.10: Career Interests among Weak and Excellent Students
Compared between Years
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It also shows that in only one case (hairdresser), which was preferred by weak students in
2009, has the trend reversed so that in 2011 it is preferred by excellent students. This is
demonstrated more clearly by the line-graph below, which points down in 2009 and up in
2011.

Graph 3.2.11: Change in Interest in Hairdresser as a
Career Among Weak and Excellent Students
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How do students with key career interests see themselves academically?
Finally, it is of interest to understand the way students with key career interests perceive
their academic abilities. This provides an understanding of the types of students interested
in a particular career and indicates whether strong students and weak students differ.
Clearly, from the data, there are differences. It is also interesting to see that the make-up
of students interested in different careers has changed since 2009. It should be noted
again, that the sample in general saw a marked change in self-perceptions of ability (see
section 3.1) and it is clear that these graphs differ only a little from the average.

In 2011, higher-ability students became more interested in electrician and hairdresser. The
profile of students interested in being a doctor is very similar to the norm in both years.

Graph 3.2.12: Self-perceptions of Graph 3.2.13: Self-perceptions of
Ability of Students interested in Ability of Students interested in
Electrician Hairdresser
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Graph 3.2.14: Self-perceptions of
Ability of Students interested in Doctor
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Have girls received more information than boys on TVET?
In 2011, most girls and boys reported visits from TVET representatives. This is a major
improvement on 2009 when less than 10% of both saw any visits. It is also of interest that

more girls reported visits.
Graph 3.3.2: Comparison by Year
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Meanwhile, the proportion of students who want to know more about TVET has fallen
among both girls and boys although more by boys. The difference between girls and boys
is now greater on this measure, again indicating that girls are being given access to better
information or are being encouraged towards TVET more than boys.

Are there enough TVET schools for girls?

For girls themselves, the answer seems to be no. Most girls say there are not enough TVET
schools and this shows a fair understanding of the reality in East Jerusalem. There has also
been a major increase in the proportion of girls with this perception since 2009

demonstrating improved understanding of the situation in the TVET sector among girls and
an increased interest. Graph 3.3.3: Comparison by Year
of Whether Respondents Think
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Does gender affect understanding of TVET?

It appears that while girls have more information, boys are more confident in their
knowledge of TVET. This is demonstrated in the graphs below which show that more boys
say they know what jobs TVET courses lead to and they know TVET schools.

Graph 3.3.4: Comparison by Graph 3.3.5: Comparison by
Year of WhetherRespondents Year of Whether Respondents
Know any TVET Schools Know the Types of Work They

Would Get after a TVET Course
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Between 2009 and 2011, the major trends have not altered on these measures. However,
girls’ understanding has increased rapidly while boys understanding has stayed the same
or fallen. Now, while boys still express a greater awareness of schools and career paths,
girls are almost equally aware.
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Do girls and boys have different perceptions of TVET?
It appears as though fewer girls hold negative perceptions of TVET and more girls hold

positive perceé)ﬂons. Once again, it is difficult to separate gender from other factors such
as raph 3.3.6: Comparison by Gender and Year of Respondents’ sly
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Some of the most negative perceptions such as ‘students enrolled in TVET are less
intelligent’, ‘enrolment in TVET will be a disappointment’ or ‘those enrolled in TVET are
poor’ are expressed by a markedly lower proportion of girls. Meanwhile, there are several
positive perceptions that are more widely expressed by girls. These include ‘vocational
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education graduates can develop a profession’ and ‘construction workers are as
important as civil engineers’.
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In 2011, significantly more boys agreed that
‘more girls enrol in vocational education than
boys'. This implies a gender-bias among a
significant minority of boys regarding the make-
up of vocational students. The fact that girls
and boys have changed their perceptions in
different ways on this question raises several
points. It emphasises the need to consider the
different ways in which boys and girls see
vocational opportunities and the different
information they are given. It may also
demonstrate a difference between various
sources of information and a persistent
confusion about vocational education.
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Graph 3.3.7: Comparison by Gender
and Year of Students Agreement
that "More Females Enroll in
vocational education than males”
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The overall changes from 2009 are interesting although not entirely positive. Fewer
students hold the most negative perceptions, but in some key areas, perceptions of TVET
have worsened or become more polarised between girls and boys. Negative perceptions
are not widely held but persist among a minority of 10-20%. Meanwhile, positive
perceptions of academic education and related careers are widespread among both
boys and girls. The overall changes since 2009 are relatively minor and while the picture
has improved on balance, there is much more to do.
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3. 4 |l nfl uence of Abi | i1ty and
Understanding and Perception of TVET

52



Does self-perception of achievement influence preference for university
study or careers with a vocational route?

In chapter 3.2, breaking down students by gender revealed a difference in preferences
among girls and boys for different vocational path careers, but little difference when it
came to the academic path careers. With ability, however, there is more variation. Weak
students more consistently choose vocational path careers while excellent students are
more likely to opt for academic path careers. This is well within expectations.

Since 2009, the picture has not changed significantly although a few points are of interest.
Nursing has become more polarised with better students becoming more attracted to it
and weaker students less so. Meanwhile, interested in being an electricion has fallen
among excellent students and increased among weak students. Hairdressing has seen a
major decline among weak students.

Graph 3.4.1: Career Interests among Weak and Excellent Students
Compared between Years
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Are studentsd perceptions aboupercépliansofi nf | |
ability?

Considering students who agree that ‘academic Graph 3.4.2: Comparisonby Year

educations lead to a safer lifestyle’, it is clear that and Ability of Respondents’

most students are likely to view an academic Agreementthat "Academic
. . ) ) Educdtions Lead to a Safer Lifestyle

education positively in 2011. The main change

since 2009 is a marked increase in the proportion Weak 2011

of average students holding this view. 28 0

40

It is clear that these perceptions have not been
changed in the course of the campaign, however, Excellent < -Average
they are subject to a large number of external
factors and given the social tfrends it is unlikely that
students will change quickly.

!
“ery good
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Graph 3.4.3: Comparison by Year and Ability of
Respondents’ Agreementthat"Students Enrolled in
TVET are Less Intelligent”’

Weak
&0 2011
—— 2009
40
20
Excellent Average
YWery good

Given the increase overall in the proportion of students who think that “students enrolled in
TVET are less intelligent”, this graph shows a change in the composition of those students
based on their self-perceptions of ability. More weak and average students agree with
the statement and fewer very good and excellent ones agree. This implies a polarisation
in which the weakest students have the most negative perceptions. The main increase in
the average has been caused by the increase in the numbers of average students who
hold this negative perception.

Are students who are interested in university not interested in enrolling in a
TVET course?
As expected, more students who regard Graph 3.4.4: Comparison of

. . . . . Students Expressed Importance of
university as less important are interested in University according o Interest in
TVET courses. This is not to say, however, that Enrolling in a TVET Course
students who consider university very

important or important disregard TVET as a

2011 —=—2009

fair proportion still do consider it. Very mportant
&0
The frend has, however, become less 10
pronounced in 2011, considering the large — 0
. . . orard
reduction in interest among those who important mportant
consider university not at all important in 2011.

In general, however, the change has not
been significant as the absolute number of
respondents saying university was not at all
important was very small.

Not Important
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Are students interested in careers with a vocational path interested in a TVET
course?

Importantly, it is vital to ensure that where students are interested in career with a
vocational education path, they are also interested in a TVET course. This was, broadly
speaking, found to be the case and demonstrates a basic understanding among students
of the necessary educational paths for their chosen careers.

Graph 3.4.5: Comparison by Year and Interest in a TVET Course of
Students’ Career Interests
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Between 2009 and 2011, there has been some improvement in the understanding of
educational paths relating to particular careers. Scientist is a good example where in
2009, those interested in a TVET course were equally interested in being a scientist. In 2011,
however, interest in being a scientist among those who are interested in a TVET course has
fallen, while interested among those who are not interested in a TVET course has risen. In
short, students who want to be a scientist are less interested in a TVET course. Meanwhile,
the same trend is observed for the career ‘doctor’.

Interestingly, however, the frend has not changed for mechanic, electrician and
hairdresser. As in 2009, students interested in a TVET course are more likely to opt for these
three, although in 2011, the proportion of students interested in these three is mostly higher
overall.
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Do students who are interested in enrolling in a TVET course have a positive
perception of TVET?
In an odd result in this survey, students who are interested in a TVET course are more likely

to have a negative perception of TVET. This reinforces the supposition that students regard

TVET ac dlcmhh 'rmm rotite And that their (‘h ice of a T\ 1iree ic not A nncitive
g ?1% ompadrison gear and Inferestin a 'IF\}Ef&ourse of
ec

S’ruden’rs‘ Agreemen’r with Career Status Judgements

®No (2011) ®Yes (2011)
No (2009) = Yes (2009)

Academic educationslead to asafer lifestyle
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Errollinginvocational education will be o
disappointment

More females enroll in vocational education

thanmales

Studentsenrclledin TVET are less infelligent

Those enrclled in vocational education are pocr
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Anacademic educationleads to g bettersocial
standing.

Yocational training does not lead to a clearjolb.
A businessperson is better than a teacher
because the businessperson earms more money.
Constructionworkers are as important as civil
0 20 40 A0 &0

engineers.

Itis necessary to study mechanics to become a
mechanical engineer

The doctor has a highersocial and economic
status than the nurse.
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3.5 Impact of the 2009-2011 Career Education
Awareness Campaign, o0 Yal | a myé | f uctaunr ¢
chooseo
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Did the campaign work better with girls or boys?

In general, girls gave more positive feedback on the campaign. They particularly
appreciated the CD game with almost 80% agreeing that they liked it. Interestingly,
however, on one measure (“do you think that the CD is a good resource to get
information about vocational education”), a higher proportion of boys agreed. In general
though, the slightly more positive outlook by girls on the campaign was clear. This may
have been caused by better teaching or alternative methods of implementation with girls.
Equally, they could simply be more positive and boys more wiling to express negative
feedback.

Graph 3.5.1: Comparison by Gender of the Impact of the Yalla My Future
Campaign
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negative perceptions throughout
the survey.

Did students receiving the campaign positively demonstrate better
perceptions of TVET?

The simple answer is no, students who agreed that they learnt from the campaign and
that it was a good resource, did not apparently show a significant difference from the
average. Further research would be required to confirm this supposition, however, as
there is no control group in this survey.

Using the 2009 responses as a pseudo-control group, however, it is possible to identify
some of the impact of the campaign, although, again, the influence of the campaign
cannot safely be separated from other factors that have influenced the 2011 survey.

The graph on the next page (3.5.5) charts the proportion of respondents agreeing with
each question regarding the impact of the campaign with their agreement with various
career status judgements. To highlight a few, the following spider chart (3.5.4) has been
included. This demonstrates again, the very small variation from the average 2011 career
status judgements.

Graph 3.5.4: Comparison of Career Status Judgements among Average Groups
and Respondents who Thought they Knew More after the Campaign
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Graph 3.5.5: Summary of Comparison of Questions regarding Implementation of the Campaign with Career Status Judgements
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Conclusions & Recommendations



Conclusions

Impact of the Career Education Awareness Campaigno Yal | a my future. ..

The campaign was well received by students. 88% of students reported that the
campaign was implemented in their classroom and 67% said that they liked the game
and it is a good resource. Most importantly, 58% think that they know more about
vocational education as a result of the campaign.

Meanwhile, the measures of interest in and perception of TVET have not improved
conclusively. In some cases, improvements were seen, such as with the increased interest
in some vocational education based careers and an increased understanding of TVET on
several indicators. In other cases, the situation had worsened, such as the increased
proportion thinking those enrolled in TVET were less intelligent or poor.

With so many external factors possibly influencing these results, it is almost impossible to
make a conclusive statement on the impact of the campaign. However, several points
seem to be implied.

1. Students’ aged 14-16 already have deeply set preconceptions and prejudices
which are by this age very hard to change.

. Some students appear to have a more negative ‘mood’ which affects their self-
perceptions and their outlook on careers, as well as their perceptions of TVET.

3. The influence of parents is undoubtedly very high and makes a strong impact on

students’ perceptions.

4. Gender stereotypes are prevalent in both the 2009 and 2011 samples and are
strongly influencing students’ perceptions and ambitions.

. Society at large is responsible for some of students’ perceptions and prejudices
relating to vocational education.

N

[@)]

Social Status of Students
The sample is drawn from East Jerusalem public schools and their social status is in part

implied by their parents’ occupations although this may be misleading in some cases.
Almost half of fathers are described as ‘worker’, ‘driver’ or ‘merchant’ and 86% of mothers
are described as ‘housewives’. One possible conclusion from this could be that girls are
more ambitious and positive towards education (as demonstrated in this survey) because
home-life is unappealing and unrewarding, while boys are less ambitious because they
have easy, low-skilled options.

Without more detailed knowledge of the family situation, it is not possible to draw too
many conclusions from this, but this does give some basis for further research connecting
student perceptions with social status and household status.

Sex of Respondents
The main distinguishing factor between respondents is clearly their sex. Girls were more

ambitious, more positive about their ability and preferred more academic and
challenging career options. As noted at several points, the reasons behind this could be
the teaching quality or school environment as girls and boys are taught separately.
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Alternatively, if the difference is not in teaching quality the implication is that girls’ attitudes
are inherently more positive and that outcome could be derived from any number of
social factors.

In addition, girls seemed to like the campaign more and to get more out of it. This would
imply that the campaign was somehow more appealing to girls and perhaps that it was
slightly less appealing to boys for some reason. As noted in the recommendations below,
this creates an imperative to consider alternative implementations and materials for girls
and boys.

Attitudes
The final point of interest is students’ atfitudes. Throughout the survey, atfitudes and

perceptions were assessed and it seems like some students show consistently more
negative attitudes. For example, students who describe themselves as weak, go on to
show little interest in university or vocational education. They are also more likely to hold
negative perceptions of vocational education. While it is not possible to be conclusive on
this point, as the absolute numbers of students falling into this category was not sufficient
to get reliable results, it does give grounds for considering why some students are so
negative in their attitudes and what can be done to address these specific perceptions. It
also raises an important consideration as to whether negative perceptions arise from a
general temperament or from genuine concerns.

Recommendations

1. Connect with Research on Parents and Household Status
To fully address the negative perceptions of TVET and the limited interest, increased
understanding on parents’ attitudes and status is necessary. This is also necessary
to help target the “Yalla my future...| can choose” campaign in the future.

2. Target the campaign
Different students need different interventions. For example, girls and boys have
different aftitudes and ambitions so would benefit from a different approach.
Additionally, students with negative attitudes need more work.

3. Campaign for More and Better Facilities
Students know that schools and facilities are limited in the vocational stream and
that society as a whole invests much more in universities. The implication that
vocational education is less valued by society is clear. To get more students into
vocational education, society must invest and demonstrate its appreciation of the
sector and this should form the basis for a new campaign.

4. Campaign for Social Change
The general perceptions in society are deeply set including negative perceptions of
the status of vocational education and vocational education based careers. To
change children’s perceptions, first society’s perceptions must be changed or at
least loosened.

5. Start Younger
Students’ perceptions must be addressed at a younger age in order to change
them.
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65
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B. Questionnaire (2011)
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C. Sample Response (2011)

3

Uyl

Qg

B

gl

@ A o T T B X I e
i B s sbaiaiton | an| @esd g SIS | 053
Br 2l @0 Wopati b | 6| Grad ol oo |
e Ewe B I I e A
rx:\‘“-;‘)?é() Fu(l pAS el e ey G o XS | 0513 SA, EO e GosYaddepgdoad | 058
Fp i @u oy et g gl | 0534 u,y(“z* Mj‘:ﬂ‘“wwr&mmﬁl Wil g
228 sl R | I R, R oy
®
Grli(s Lagd(3-s @ e R i @1 a1
ol B st e B s p L | 88 s B |
e AN N 0 A N 2L Le (3 o | ®

A ‘- T e i Ay ol e )
\/\U\ i 67 _',},iy(,; LaJ(3 {@ il Q63
’ il iyl b e 5 P i |

&Y TS 0 s

oo !
@ﬂlwmiuﬂwlﬁwlfﬁlﬁjﬂﬂuWSJ@‘
a
)\ il iepl] - as A )L;:r—ﬂ a1
(\7 So s U sl QL6 \-\ | Q12
sl S(1 fdalyuldy aSigh ol
1Y (4 LaJ(3 [ (it sl B i S o ‘i'l a7 Ae @ i) | Q13
AY
Segia(e @ 2 it |18 A g.,‘\i.')\ f\ - ,Jy\ apdpd | Q14
Q
el p Ly
L3 @  wmo ™
1 el il U e ol o] 2300l g il gl S5 @s e P g L 355 5 0
T LaJ@ 1 (= @ ' TSRl m ma | %
1y o 0 sl sy S s G s b Al a3 (el ol Tnd "3 g o giadl o 51 35 5 0
arlye LaJQ 0 & 0 ; GxIY(3 Y Y
¢ J58) o bl L A 35 3y el 51 3 310l 5550 , X @ i !t?;-,nh.h
B D 3 o B e O~
[
[P R TR E T RN 'ms Sl i s it i |
Gy (e La 33 G (1 ) Jlt () Wz dea@ |
St s oIV, S 1 8 syl 5 gl gl 20 e
Gpls(s whsJg () T Comngpwil)  wx@  we  swa|®?
A% L)Y psusgsdat - Fldslydifal s
= s PWEnHt @ (@ bwu |
o
S 1 addel|  w@s| e @ sty sl | a1
0 fud whoddel| 1| G0 i St | a2
i it wasosidal | as| @ (S I A I

68




D. Questionnaire (2009)
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Supporting Vocational Education in East Jerusalem
Student Awareness Questionnaire

Canpl
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135.5 fn academic education leads to a better social standing. Trug Mat True
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= Student Awareness Questionnaire about Vocation Education and Career Paths

a1 |General Information About the Student

1.1 ama

012 |age

Q1.3 Gendar Male Famals

.4 [Grade 8 ] 10
01.5 Schoal Namea

Q1.6 Echoal Webeite

Q1.7 Bechaal Type Ficvamman Spacial | Other
az Perscnal and social trends:

k] :.!lral kind af studant da you think you are in your schao Waak Cantral w:E:I'; Excalant
2.2 How impartant it it ta finish high schaal? I very Fpartant T Mot I:pl;'ll:n"l
02.3 How impartant i it ta go ta univarsity? I vary mpartant (v Mt I:pl:?'ll;n"l
02 4 Co you know what vocational educatian is? Yas Mg

o 5 ;i:;[?:l:‘tamsmj in ar cansidaring anmalimant in vacatianal Yas Ma Ii;:_r:l
02,5 Doses your schoal provide career guidance far you? Yas Na

a3 [Attitudes towards vocational education:

03.1 What wauld you like ta ba whan you graw up?

032 Wiat are your favarite subjects in schaal?

03.3 What is the prafaesian of yaur fathar?

03.4 What is the profasei f yaur mother?

Q3.5 Would you like to have the same job as your parants? Yas MNa

(=] Subject and Career Interests (circle yes or no ing on the prafs H

0.1 waukd like baing a scientist or mathamatician Yas MNa

0.2 waould like baing a machanic Yas a

0.3 waould like baing an enginear Yas a

0.4 | 'would like baing an artist ar actar Yas a

04,5 woukd like baing a teachear Yas Na

0.8 waould like baing a salsspargan Yas Ma

0.7 waould like baing a dactar Yas a

0.8 wauld like baing an alectrizian Yag

0.9 waould like baing a nurse Yas a

0,10 waould like baing a hairdrassar Yas a

.11 would like baing a sacratary Yag Ma

s lagreemant with Varicus Statements (circle true or false depending on the opinicn):

s 1 ;II'IL:l::::l:rllasa higher sacialand escanamis status than the True Mat True

s 2 It is necassary 1 study machanics ta bacome a mechanical True Mat True

Q5.3 1 'warkers ara as impartant as civilengingars. Trus Mat Trua
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